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Abstract 
Online, remote teaching is a useful and popular method for imparting knowledge from educator 
to student. Many benefits emerge from the use of technology at-hand, such as convenient 
internet sources, abundant supplemental materials and media, and accessible interactions with 
other people as a way to socialize and collaborate. However, when the medium of the internet 
is suddenly thrust as the only medium to learn by, particularly in emergency situations as those 
posed by COVID-19 in 2020, the reactions and responses of students are important to consider 
in their learning process. The research in this study was conducted by use of survey to 63 
university students, all in their first year of tertiary education. With quantitative and qualitative 
results, a majority of students reported negative initial reactions upon discovering that the 
semester would be help wholly online; yet despite this, students acknowledged both the 
benefits and challenges to this way of distance learning in reflective analysis.
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Introduction 
Online instruction has taken a prominent position in education and English-language 
learning (Murray, 2013). As technology expands and an increasing number of students and 
educators gain access to it, so too will online learning. However, when a sudden shift to 
complete remote, online teaching occurs due to factors such as COVID-19, beyond the 
control of students and administrators alike, students are tasked with taking in, and accepting 
their fate as recipients of an online education.  Japanese universities, in particular, were shut 
down by March 2nd (Kakuchi, 2020) in response to the growing outbreak of coronavirus 
cases. However, universities were left without definite or explicit guidelines, forming instead 
fragmentary procedures (Kakuchi, 2020) to resolve this unexpected turn of events. Within the 
span of a month, what would have been face-to-face lectures, discussions, or classes became 
online, remote learning sessions of synchronous and asynchronous classes. Synchronous 
classes let students correspond in real time through a live medium or software, where all 
students can interact simultaneously (Gorjian & Payman, 2020). In this environment, students 
have the ability to use language live, whether to communicate a task or exercise with a fellow
classmate, or to meaningfully give information outside of the subject matter. On the other 
hand, asynchronous (or offline) classes provide for a delayed response from the other party 
(Gorjian & Payman, 2020), such as messages boards, forums, or e-mails. However, despite 
growing up with technology and knowing the ins and outs of the basic functions of their 
cellphone, laptop, or tablet, students may be unprepared for involved, online learning.
Indeed, students may be disadvantaged as a result of not having been suitably trained 
or guided on how to use their devices effectively for learning (Thomas, 2020). In a survey 
reported by Lockley (2011), students frequently engaged with computer hardware and 
software, as well as information and communication technology (ICT). Nevertheless, 
discrepancies arose based on key factors. Students may be confronted with discrepant 
software between home and university, especially with the age of the programs (Lockley, 
2011). Students may also be aware of important software, such as PowerPoint, Excel, and 
Word, yet having so infrequently utilized them for educational purposes, may have forgotten 
their practical or effective use (Lockley, 2011). Finally, and of key importance with regard to 
English-language education, is that students could be overwhelmed by English-language 
applications or software (Lockley, 2011). Murray and Blyth found similar results in 2011 
with regarding to students’ exposures to educational software: despite having experience with 
computers, ignorance of or lack of exposure to key software for productivity, word 
processing, spreadsheets, or presentation was high (Murray & Blyth, 2011). As technology 
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progresses, more and more software is shifted toward application-based cellphone-software, 
with entire lessons being conceivably conducted through a smartphone. Conversely, figures 
from a study conducted by Bracher (2013) in fact showed a decline in teachers using 
internet-based lessons in their curriculum: in 2008, from 38 in 2008 to 32 in 2013. Bracher 
(2013) speculates this decline could be due to methodological limitations based on sample 
size, or possibly reflects the national university curricula or technical resources that are 
available. It is evident that while technology moves forward, the audience that uses it is not 
necessarily up to date.
With the thrust toward online learning as the only option, it is key to understand how 
students react and what conceptions they carry with regard to this style. Beyond that, 
interactions amongst students’ peers through this novel system plays a key role, since in 
Japanese culture, maintaining status within one’s peer group has a key influence on 
communication, particularly in within education (Peterson, 2008).
 
The University and Classroom Context 
Like other institutions, the university in this research study was due to open normally 
during the regular academic calendar year. However, with the outbreak of the coronavirus 
and the uncertainty of further viral spread, it was decided to postpone the start of classes for 
several weeks, until finally altogether canceling face-to-face in-person classroom education. 
As such, a rapid introduction to online teaching for educators, and a swift explanation and 
guide for students to online learning, commenced. 
The 63 students in this research, representing four different departments, are obligated 
to take Freshman English for one year. The majority of the students come from a Japanese 
background, with a small minority spanning other Asian backgrounds. In each class, roughly 
16 to 20 male and female students participated in online learning throughout the year, where 
both synchronous and asynchronous classes took place with a native English-speaking 
teacher. In accordance with university guidelines, roughly half of the total classes in the 
semester took place synchronously and the other half took place asynchronously. 
Additionally, certain classes also had an English-speaking Japanese teacher that facilitated 
once-a-week synchronous classes. 
Synchronous classes were outlined as lectures that took place with both the student 
and teacher together through an online medium, namely a video-conference application of the 
teacher’s choice. Asynchronous classes were outlined as students working alone or 
collaborating with other classmates on a learning management system (LMS) provided by the 
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school (but also allowably using other LMS outside the school network) without the presence 
of the teacher. Synchronous classes were held twice a week for 50 minutes, whereas 
asynchronous classes took place two to three times a week, depending on the course. The 
semester ran the length of eleven full weeks, totaling 22 synchronous classes, and between to 
22 to 32 asynchronous classes (depending on the course).
 
Research Questions 
The study aimed to investigate students’ initial reactions to emergency online 
teaching and what, if any, benefits or challenges online teaching posed on such short notice. 
Additionally, the study wanted to gauge the emotions that students perceived in response to
this shift. The research used a survey to collect data for the following aims:
1. What were students’ reactions upon discovering they would learn remotely, online?





The survey was conducted at a private university in Tokyo after the end of the first 
term, which spanned from May to July. Four classes of Freshman English students 
voluntarily took part in the survey, totaling 63 responses. The 63 students represented four
different departments that are obligated to take Freshman English for one year. In each class, 
roughly 16 to 20 students participated in online distance learning throughout the year. This 
demographic took synchronous classes that were held twice a week for 50 minutes, whereas 
asynchronous classes took place two to three times a week, depending on the course. The 
semester ran the length of eleven full weeks, totaling 22 synchronous classes, and between 22 
to 32 asynchronous classes (depending on the course).
 
Materials and the Collection of Data 
Students responded to an online survey that was kept private and within the bounds of 
the university intranet. Furthermore, survey respondents remained anonymous. The survey 
lasted for one week at the end of the last week of the first semester, prior to the summer 
holidays. The individual tallies of the survey with regard to quantitative analysis are 
presented in Tables 1 and 2, with Figures 1 and 2 representing proportional sums of the 
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individual responses. Figure 1 and Table 1 correspond to question one (1) in the survey, 
whereas Figure 2 and Table 2 correspond to question three (3) in the survey. Questions two 
(2), four (4), and five (5) represent qualitative analysis that have been translated whenever 
relevant to the results and discussion.
 
Analysis of the Results 
Quantitative questions were tallied and categorized automatically. Prior to thematic 
analysis, qualitative answers, namely in the form of short-answers, were translated whenever 
necessary, as students were allowed to answer in Japanese or English. Following thematic 
analyses in procedures described by Boeije (2010) and Gray (2014), responses were then 
categorized thematically as they emerged in coding. As further themes emerged, adjustments 
were made accordingly. The final procedure in the analysis and coding involved coalescing 
cohesive themes, and taking note of repeated key words.
Quantitative Results 
1. Upon learning that classes would be online, did you see the change as positive, negative, or that 
it made no difference? 授業がオンラインになると知ったとき、ポジティブに捉えました
か、ネガティブに捉えましたか、それとも特に何も感じなかったですか？ 
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Table 1. Quantitative results of Question One (1) showing total figures. (n = 63)
Category Positive Negative No Difference 
Number of responses 21 33 9
Figure 1 and Table 1 reveal that 33 respondents (about 52%) had negative feelings 
upon learning that classes would shift from in-person to remote learning. 21 students 
(approximately 33%) felt positively regarding this change, whereas 9 (about 14%) reported
no difference in opinion regarding the university-wide shift.
3. On a scale from 1 to 5, with 1 being "anxious" and 5 being "confident", how did you feel about 
taking classes online for English? 英語のオンライン授業を受けることにについて、どのよう
に感じましたか？（1 ：とても不安 5： 全く問題無い 
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Table 2. Results of Question Three (3) showing total figures. (n = 63)
Scale 1 anxious 2 3 4 5 confident
Responses 8 19 15 11 10
The quantitative results in Figure 2 and Table 2 show that that 8 students chose 1, 
indicating that they felt anxious about taking classes online for English. 19 students 
responded with 2, reflecting slightly anxious tendencies. 15 students selected 3, showing
neither anxious nor confident feelings. 11 chose 4, feeling more confident toward this type of 
instruction. Finally, 10 felt confident, selecting 5. In calculating an understanding of the 
proportions related to the findings, it can be seen that students who chose 1 or 2, indicating 
more anxious in general toward the shift, reflected almost 43%. Students that indicated 4 or 5
in their response, claiming more confidence toward the shift to online learning, covered 
reflected 33% of the responses. Students that indicated neither a tendency for anxiety nor 
confidence reflected almost 24% of the findings. 
 
Qualitative Results 
2. Please give one reason for your response in question one (1). You may write your answers in 
English or Japanese. 質問 1 の回答の理由を 1 つ挙げてください。回答は英語でも日本語で
も構いません。 
 
Responses to this question were coded and several running themes came about in each 
categorized answer from Question One (1). Regarding answers that stated the change to 
online learning was positive, several emergent themes appeared: students save time, students 
can learn a technological skill, or students simply accept the fate of the change. Improving 
computer skills was one positive point to look forward to with the shift: Naomi2 stated, “In 
the future, when I get a job, I will use a computer, so if I go online, I can master the 
technology of the computer!” while Haruki said, “Because I was able to learn how to use a 
personal computer.” Other respondents commented that they would save time or use it 
effectively elsewhere, and thus found the shift favorable: Jinnosuke said, “Save time 
2 All names are pseudonyms
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commuting to school”, Tsubasa commented, “Because there is no time to go to school”, 
Akane explained, “I thought I could use my time more effectively than in a regular class,” 
and Ren admitted, “You don't have to get up early in the morning.” Numerous responses 
acknowledged the state of the urgent situation and accepted the shift with optimism: Reina 
said, “Because you don't have to use public transportation so you don't have to worry about 
getting sick.” Others resigned positively: Hidemaru said, “I missed going to college, but I 
couldn't help it, so I thought positively. Of course, there were also benefits online”, Takeshi 
stated, “I have no choice but to do it”, and Michiko said, “It can't be helped, and I just had to 
think about the best way to spend it in that situation.” A standalone comment by Yohei was, 
“Freshman had a zoom even when it came to online classes, so I thought it wouldn't change 
that much”, indicating prior familiarity (or experience) with the shift. Other responses 
generally commented (or most likely reflected) that the shift to online learning 
notwithstanding, they had opportunities to communicate with other students and share ideas, 
and thus were satisfied with the results.
Responses that were categorized as having negative reactions upon learning of the 
shift toward remote learning indicated several themes: lack of in-person socialization and 
absence on campus, less interaction and communication with the teacher and classmates, a 
feeling of disappointment with the first year, and unfamiliarity with online learning. Upon 
learning of the shift to remote learning, students repeated that they would not be able to meet 
or make friends. Aya said, “I thought that I couldn't make friends who could ask questions 
because I couldn't meet them in person,” Masao bluntly put it, “I can't make friends,” while 
Takuya echoed, “I wanted to make friends at school”. Several students felt the shift would be 
negative due to perceived difficulties with communication, whether with classmates or with 
teachers: Haruto said, “If you don't actually meet and talk, you won't be able to communicate 
well”, Yuto stated, “I no longer have the opportunity to communicate with students in the 
same class or the teacher in charge,” and Sakura said, “Communication is difficult in online 
classes.” A lack of prior experience or familiarity with remote learning also reverberated, 
with Tomoya admitting, “This is my first online course, no similar experience”, and Hana 
similarly saying, “Because my first college life starts online, I'm not used to it.” Finally, an 
overarching theme of disappointment and worry permeated numerous other responses. 
Students felt let down because they wanted to go to school (presumably, on campus as 
opposed to online): Daisuke, Masahiko, and Mariko all stated, respectively, “I wanted to 
study at university,” “I became a college student, but I can't go to school,” and “I wanted to 
go to school.” Other comments channeled toward specific regrets, such as Miwa, who said, 
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“Because I went online and spent money on the internet environment and personal 
computers”. Urgent worries centered on feelings of anxiety toward a new environment, such 
as Daiki, who stated, “I'm still a freshman, I don't know about university at all, I'm desperate 
to go to class, it's hard to understand the tasks, and I don't have any friends who can teach me 
around, so I was worried that I might not be able to receive credit,” as well as Yuma, who 
mentioned, “I'm in the first grade, so I have a lot of anxiety. Also, if you don't understand a 
problem, you can't understand it without being taught directly.” Other responses feared a 
deterioration in or uncertainty as to the quality of instruction.
Finally, responses that held indifference to the shift pointed to several themes, 
namely: inexperience with collegiate life or acceptance of the circumstances. Students such 
as Kazuko and Reiko commented, respectively, “Because this is my first time in college” and 
“I didn't really think about it because I didn't know what college classes were like.” Naoki 
and Tetsuya similar echo their inexperience with the instruction at college, respectively 
saying, “I didn't understand anything because it was my first time” and “I didn't know 
anything because I had never taken a university class.” Elsewhere, students emphasized the 
unchangeable nature of remote learning due to extraordinary circumstances around the world. 
Akari conceded, “I wanted to meet my friends, but due to social circumstances, it couldn't be 
helped”, and Takumi echoed, “There was no substitute for taking classes.”
4. According to your response from question three (3), why did you feel this way? Please give one 
reason. You may write your answers in English or Japanese. 質問３の回答の理由を 1 つ挙げて
ください。回答は英語でも日本語でも構いません。 
Reasons ranged widely as to why students felt anxious, confident, or in-between to 
conducting classes online for English-learning. Students who selected 1, claiming they were 
anxious, specified difficulty in communicating with the teacher or classmates, missing class 
due to poor internet connections, never having used a PC before, and personal fears of their 
perceived lack of English ability or reluctance to show their face. Conversely, students who 
selected 5, claiming they were confident, indicated satisfactory content or schedule of the 
instruction, the relative ease of the material, as well as positivity toward interacting with 
others. In between anxious and confident students, respondents remarked broadly. Those 
choosing 2, or slightly anxious, felt difficulty or nervousness in communicating with peers; 
trouble listening and understanding speech in synchronous classes; difficulty hearing audio or 
accessing the online medium due to weak internet signals; and a struggle to gauge facial 
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expressions accurately. Respondents that were more confident than not, selecting 4 on the 
scale, generally reflected relief or surprise. Some respondents worried initially, but their fears 
were allayed after synchronous classes were performed. Students commented that the virtual 
online environment let other students communicate without problem and, despite some 
difficulty with the subject material, the instructor proved helpful or clear to alleviate any 
worries. Finally, respondents that felt neither anxious nor confident, thereby selecting 3 out of 
5 on the scale remarked on several factors. Several respondents admitted to the difficulty of
the online environment, overcoming or accepting its difficulty by resignation or putting forth 
more effort. Others remarked about the still-present strain in understanding conversations, 
maintaining reliable internet connections, and even understanding the general workings of the 
university.
 
5. In what ways has online learning been better or worse for you? Please give one reason. You may 
write your answers in English or Japanese. あなたにとってオンライン学習のどこが良かった
ですか、悪かったですか？理由を一つずつ挙げて下さい。回答は英語でも日本語でも構
いません。 
In the final question, students’ responses captured several key themes. For several 
students, online learning proved better, whereas for other students, online learning could only 
have been worse. However, many students revealed both aspects to their experience, 
including pros and cons to the final results. In particular, themes amongst respondents who 
had perceived online learning as better for them, included: more available or more efficient 
use of private time; the welcomed absence of transportation costs or wasted time commuting; 
the comfort of learning at home; a feeling of less rush or hurriedness with online learning; 
and finally, the chance to listen to others’ opinions and interact productively. Conversely, 
students who perceived online learning as worse for them had several emergent themes: poor 
internet connections or unstable, erratic online software or applications that prevented clear 
or seamless technological use; difficulty in asking for help or understanding university 
procedures; the complete lack of face-to-face socialization and interaction on campus; poor 
comprehension of conversations, facial expressions, and emotions through online media; and 
finally, a perceived deterioration of the quality of pedagogy or lack of significance in the 
material learned. 
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Discussion 
What were students’ reactions upon discovering they would learn remotely, online? 
A slight majority of respondents had negative reactions upon discovering that the 
university was shifting toward remote, online learning. Students perceive face-to-face 
interaction and socialization as important to their collegiate life, inside and outside the 
classroom. Furthermore, as first-year students, expectations for a normal experience at 
university were circumscribed due to inexorable forces beyond anyone’s control. It seems as 
if a sense of disappointment, not particularly aimed at anyone, but rather at the uncontrollable 
circumstance that led to this shift, permeated the consensus of negative reactions. Uncertainty 
regarding the quality of education, being capable of improving one’s linguistic abilities solely 
online through a computer, and even just connecting to the classroom through online media 
or applications all surfaced. Despite these worries, there was a minority of respondents that 
reacted positively. Prominently, just the simple fact of saving time commuting to and from 
school sufficed in this response. Others admitted that one can still communicate online in 
English, or that since the situation cannot be helped, it is better to remain positive.
To gauge some semblance of students’ self-perceived comfort with online learning for 
English, Table 2 revealed that 27 students out of 63 (approximately 43%), responded with 
either a 1 or 2, indicating some level of anxiety. On the opposite end of the spectrum, only 9 
students (14%) were at some level, confident in this environment. 15 students (24%) 
answered with a 3, showing neither commitment to either emotion. Evidently, the majority of 
students indeed had some doubts and worries, to whatever degree to extend, in welcoming 
online learning for English into their collegiate career. The vast majority of anxiety proved to 
be the unsteadiness with online communication, namely speaking, listening, and writing to 
each other through a virtual medium. Coupled with a lack of confidence in their own English 
abilities, this created a situation where students, before initial contact with each other or the 
teacher, felt a dread in beginning the first steps in higher education. On the other hand, it 
cannot be ignored that 14% of respondents did indeed feel at least somewhat confident,
referring to a sense of relief upon actually engaging in class and discovering a different side 
to the circumstances. Some students excelled in their capabilities, while others managed to 
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What benefits or challenges did students receive by engaging in remote, online 
instruction? 
The most appealing aspect of remote, online instruction stemmed from a variation of 
interpreting time: certain students felt their time was more effectively used at home, or 
through self-study and that online learning aided that; others felt that the non-existence of 
commuting between school and home was a welcomed relief and opened up time for their 
own use. Coupled with no transportation costs, practical reasons were indeed important in 
gauging students’ perceptions of the benefits of online learning. Respondents claimed that 
they could think more slowly or have more time to consider their instruction, and others 
stated that despite being online, they could still communicate, listen to each other’s opinions, 
and share thoughts. As such, students overcame their initial negative reactions by either 
simply resigning themselves, becoming accustomed to it as is, or embracing it. Students’ 
initial reactions of positive, no difference, and negative did not correspond to their perceived 
levels of anxiety or confidence. That is, the results indicated that even if students had a 
negative reaction upon discovering the shift to online learning, those in that category varied 
widely in their anxiety or confidence in the upcoming course. Likewise, students who were 
positive about the discovery, also did not remain consistent in their group with regard to 
levels of anxiety or confidence in online learning for English. 
The challenges, however, remained clear: online, remote learning does not lend itself 
to the same sense of quality or socialization that face-to-face, in-person instruction and 
interactions do. Unstable internet connections and problematic technologies still plague the 
user, thereby giving a bad taste to the overall experience. Students also recognize that they
cannot form friendships within the classroom or even outside of it on campus, thereby 
frustrating them in various ways. Most widely echoed though, with regard to the challenges 
of online learning, is the difficulty in comprehension and communication through poor audio, 
inability to gauge facial and bodily expressions, and feelings of distance in asking for help. 
Remote learning, it seems, has proven beneficial in ease and comfort, but ultimately 
challenging for social and communicative purposes.
Limitations
The survey had several drawbacks that influenced how the data was collected and 
what results were produced. Chief among the drawbacks was the timing of the survey, given 
at the end of the term. In addition, Question Three (3) asked for a self-reported emotional 
analysis from 1 to 5, without any scientific backing to this answer. Furthermore, students 
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were not keenly asked to differentiate between their reactions to synchronous and 
asynchronous instruction. Finally, the language of several of the questions could have 
variously influenced the respondents, thereby affecting the quantitative results.
The survey was given at the end of the year prior to the final release from 
examinations and other assessments. In this case, students were asked to reflect on their 
initial reactions upon discovering in spring, that school was to be held completely online. It is 
unfair to assume that students, or anyone, can remember their initial reaction to anything 
several months after. As such, the initial reactions would have been influenced by their 
experience up to that point. Indeed, it was evident in some of the results that students talked 
about their experiences (which influenced their answers) rather than the initial discovery in 
the early spring. To prevent such contamination, the survey would need to have been given 
immediately upon the news of the shift. If not immediately, then within a reasonable amount 
of time so that students could reflect appropriately and more unadulterated from several 
months’ instruction.
Question Three (3) asked for a self-reported assessment of levels of anxiety with 
regard to learning online for English. Such an unscientific assessment depends on varying 
interpretations of anxiety, confidence, and how either emotion relates to classroom learning. 
Each respondent has a different idea of what is anxious enough, confident enough, or neither 
to warrant a numbered answer. As a result, the quantitative results are unreliable as far as 
accuracy or reliability are concerned. To rectify this, a clearer description of what each 
number signifies would aid in a more accurate portrayal of students’ emotions. Oppositely, a 
qualitative answer could be requested so that the respondent could relay in words, rather than 
numbers, how anxious or confident he/she may be.
The survey asked for initial reactions, and an eventual reflection on any benefits or 
challengers to the online learning experience. However, responses were not delineated 
precisely amongst synchronous and asynchronous differences. In this case, it is uncertain as 
to whether certain reactions only relate to the synchronous portion of class, or the other 
portion. In certain classes, the ratio between synchronous and asynchronous classes was 1:1, 
whereas in one class, the ratio was in favor of the asynchronous class. In order to remedy this 
lack of information, it would be advisable to include further instruction on clarifying which 
portion of the class the student is describing. By specifying to which portion of the class the 
surveyor wants responses, a clearer picture may have been achieved.
Finally, the language of certain questions could have proven vague to respondents, 
thereby producing inaccurate results. In particular, Question One (1) asked for students to 
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gauge their reactions as positive, negative, or no difference. These terms are neither scientific 
nor precise in their context. As such, even if students held the same belief, they could have 
answered differently based on the simple or ambiguous context of the words in the question. 
Positivity for one person could be no difference to another, which indeed was exemplified 
with overlapping answers upon analysis. To alleviate this drawback, a more detailed 
description of what was positive, negative, and no difference to the surveyor would have at 
least helped guide respondents in providing more faithful answers.
 
Conclusion
The responses in this survey have revealed the wide-ranging, yet cohesive and 
consistent reactions and thoughts to online, remote learning. As the world has taken a sharp 
turn toward virtual learning, on account of external forces beyond the control of higher-
education and students’ choices, this environment has its benefits and challenges. Some 
people may fear or dread an online learning environment, only to feel relieved at one or more 
of its aspects, whether it be the instruction or its practical ramifications. Others, conversely, 
will continue to be challenged by it due to various hindrances or natural drawbacks. A careful 
analysis of students’ needs and familiarity with the online environment, as well as 
consideration for the type of instruction that can be practically yet meaningfully given 
through it, are of utmost importance for institutions of higher education to study and promote. 
It is important to realize the strengths of virtual learning and capitalize on them, while 
conceding to its natural shortcomings and limitations. As generations of students become 
more familiarized with technology, it cannot be assumed that all are comfortable with it or 
want to engage with it wholly in replacement of face-to-face instruction, the circumstances 
notwithstanding. If properly balanced, with adequate preparation and support from 
universities and institutions, the virtual environment can sustain a much better experience in 
the long term.
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Figures and Tables 
 
Figure 1. Quantitative results of Question One (1) showing comprehensive percentages (n = 
63)
Table 1. Quantitative results of Question One (1) showing total individual responses (n = 63)
Category Positive Negative No Difference 
Number of responses 21 33 9
127 CELE JOURNAL Vol. 29
CELE Journal Vol. 29                                   132                                                                                                                                                                
Figure 2. Results of Question Three (3) showing proportional figures (n = 63)
Table 2. Results of Question Three (3) showing total individual responses. (n = 63)
Scale 1 anxious 2 3 4 5 confident
Responses 8 19 15 11 10
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